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VSC – Management Development Programme for Data and Information Professionals

Work Based Assignment

Action Research Project
The Middlesbrough approach to developing and implementing a Primary Pupil Assessment Data Tracker

A quantitative and qualitative appraisal.

Introduction

In recent years, the requirement for data collection and analysis in education has moved from the traditional threshold levels calculated at the end of Key Stages to individual pupil progress throughout the academic year.

This shift in focus has provided local authorities with a challenge to collate and analyse timely, relevant and accurate pupil level data over a range of subjects and a range of years.

Although there are a number of School Management Information Systems available to manage pupil contextual, attendance and attainment data, the systems tend to be ‘empty vessels’ leaving the individual school to customise the product to their individual needs.

A number of years ago it became apparent to me that local schools did not always have the understanding of data management and the capacity to produce a customised pupil tracking system. It was also apparent that if the Local Authority was to benefit from the collation and analysis of termly assessment data then the system would need uniformity across the authority.

At this stage, I decided to develop a Primary Pupil Assessment Tracker within Capita SIMS, the Management Information System employed in each of the Local Authorities schools, and implement this in every primary school in the authority.
Building on best practice within the country, responding to national strategies and emerging initiatives and working in partnership with the schools, the system uses industry leading software to offer both an operation pupil tracking tool and a strategic analysis tool for senior leaders within the school.

This report focuses on the political and technical environment which prompted the system’s inception, through the project management of its development and implementation, and concludes with a qualitative and quantitative analysis of its impact on schools and pupil progress.

Middlesbrough in context

Middlesbrough is situated on the North-East coast of England, in the area formerly known as Cleveland. Since the abolition of the county in 1996, Middlesbrough has formed part of the ‘Tees Valley’ with Hartlepool, Stockton-on-Tees, Redcar and Cleveland and Darlington.

Middlesbrough has 42 primary schools, 6 LEA maintained secondary schools and three non-maintained secondary schools, each of which has City Academy status.

Teesside University, in Middlesbrough is the only university in the Tees Valley, although Durham University has a campus in Stockton.

The unemployment rate at 7.2% is almost twice the national average and crime figures are significantly higher than the national average.

Within the Tees Valley, Middlesbrough has, by far, the highest percentage of non-white residents with 6.3%, more than twice that of the Tees Valley average of 2.8%.

Middlesbrough is one of 13 councils in the country with a directly elected Mayor. In contrast to a ceremonial mayor, an Elected Mayor has the responsibility for determining and delivering a wide range of policies and priorities, ensuring that strategically, all Council services are delivered effectively and efficiently.
In 2004, Middlesbrough Education merged with an element of Children’s Services from the Social Services Department to become the Children’s, Families and Learning Department, one of five service groups. 
The National Drivers

The Department for Children, Schools and Families (DCSF) has drawn up a Children’s Plan (January 2008) which outlines a vision to:

· secure the well-being and health of children and young people

· safeguard the young and vulnerable

· ensure an excellent education for all children and young people

· keep children and young people on the path to success

· provide more places for children to play safely

This plan forms a key driver for the conception and implementation of a pupil level, subject level, management information system for children and young adults.

The Children’s Plan talks about implementing ‘Individual progress to achieve world class standards and close the gap in educational achievement for disadvantaged children’ ensuring that there will be ‘regular, up to date information on pupil’s attendance, behaviour and progress in learning’.

In order to meet the 2020 goals for educational achievement, there will need to be an improvement in the attainment of some specific groups who are known to be currently underperforming. The vision is that there will be ready access from schools to the range of support services necessary to ensure barriers to learning are broken down.

The plan also outlines a ‘system reform to achieve world class standards and close the gap in educational achievement for disadvantaged children’ ensuring that ‘schools and other settings can use their increased freedoms to innovate and find new solutions to problems, which can then be shared with others to ensure all children benefit’.

The report gives additional powers to local authorities and at each stage, the department is looking to the intelligent use of data and information to inform curriculum and pastoral planning and resource allocation; to identify at the earliest opportunity those children in need of additional support; to analyse the impact of initiatives at a micro and macro level and to provide timely, relevant and understandable information to a whole range of stakeholders from educational professionals to parents and the wider community.

It is on this basis that the concept of the Middlesbrough Primary Tracker was developed and evolved to provide a management information system that works at both a strategic and operational level, providing timely evidence of attendance, behaviour and attainment and achievement on every primary age pupil in the town.

Primary Tracker in SIMS Assessment Manager

The Primary Tracker is a series of interlinked Templates and Reports that, when combined provides a systematic approach to pupil attainment targeting, tracking, monitoring and evaluation. As the system is designed to be ‘bottom up’ in it’s design, it provides both an operational and strategic tool for ensuring resources are targetted efficiently to the right cohort of pupils, at the right time and in the right proportion.

It is based in Capita Sims and, therefore, can be used in any one of the primary schools in England that uses SIMS as its Management Information System.

The Primary Tracker works between three main modules in Capita products; SIMS.net, the pupil management module; Assessment Manager, the module that produces marksheets to enter, store and analyse pupil level data; Performance Analysis, the module that allows data in Assessment Manager to be analysed by groups.

As Assessment Manager draws its pupil-level data from other modules within SIMS.net, then these systems need to be accurately and fully populated with pupil data in line with the DCSF requirements for termly school census.

The Primary Tracker uses National Curriculum Sub-Levels throughout, using P Levels as well as PIVATS for special schools.

The system is based on pupil-level, subject-level prior attainment and nationally recognised progression expectations. The system can easily incorporate any new national initiatives such as the change in emphasis from threshold to progress levels.

The systems track between the ‘End of Foundation Stage to Key Stage 1’; ‘Key Stage 1 to Key Stage 2’ and there are additional secondary modules to track ‘Key Stage 2 to Key Stage 3’. The data flows seamlessly between one phase and another.

The system is ‘modular’ in construction, with separate marksheets available for tracking pupils through Reading, Writing, Maths and Science for Key Stage 1 and 2 and a whole range of non-core subjects at Key Stage 3. A tracking sheet for English is also available, but is rarely used in the primary sector.

As the system is modular, there is a great deal of scope for customising the input and output marksheets to cater for individual school requirements. 

Benefits

Historically, a number of schools developed their own tracking systems for use in the classroom. Generally, these systems are based in Excel using built in formulae to produce analysis on a class-by-class basis. These systems allowed advanced filtering and graphing options, satisfying many of the national expectations for pupil tracking and whilst this was beneficial as an operational system within the classroom, raising awareness of National Curriculum Levels and basic analysis, the management of such a system becomes increasingly difficult over time. The difficulties become evident when trying to aggregate school level data or archive outgoing pupils. Pupil transition between schools and to the Local Authority is also problematic as there is no established format. It is difficult to retain historic data without the file size becoming too large, adding new pupils can be problematic as formulae need to be ‘pulled-down’ in the correct order and data security is difficult as there is only a single level of security access which is either granted or denied. In most cases, password protection was not being used.

Since 1996, Middlesbrough has adopted a ‘single economy’ Management Information Strategy for each of its maintained schools, choosing the UK’s market leader, Capita SIMS.

This choice made it easier to consider developing a tracking system for schools and, as there are a number of benefits of using a centralised Management Information System to develop a pupil tracking system, these benefits prompted the decision to invest resources into an authority controlled system that would be offered to all schools.

Unlike a single spreadsheet, which provides a ‘snapshot’ of data at a particular time, the data within the MIS is ‘live’, changing daily as the pupil cohort make-up changes. Data ‘moves’ with the pupil throughout the school and on to other schools.

SIMS is a multi-user product, centrally stored and available to everyone within a school. It has numerous levels of protection which can be customised to the individual user and to the elements within the modules for which access should be given.

Unlike a stand-alone spreadsheet, the data responds to pupil mobility, storing historical data on context, attainment and attendance for analysis for years.

Whilst complex links within spreadsheets can give the appearance of an integrated system, SIMS is has dynamic links to every module within the school ensuring that as data updates in one module, such as attendance, this change ripples through into the other modules and is stored with the pupil for future analysis.

SIMS is available for remote access, allowing school staff to access a range of data from an ‘out-of-school’ environment without transferring files electronically.

Pupils can be ‘grouped’ from either pre-defined groups already built into the system, or from User Defined Groups which are managed and maintained by the user. This makes the tracking of any group much easier. Data is entered once and analysed many times.

This grouping functionality also makes it easier to measure the impact of any initiatives or strategies employed in a school.

From an authority wide perspective, deploying the Primary Tracker in every school means that the data moves with the pupil between schools and fits seamlessly into the system of the incoming school. Providing the assessment and moderation processes are equitable between schools, the data will be invaluable as part of the pupil integration process.

Similarly, the data is available at key transition points between Key Stages, and can be moved between schools quicker, more accurately and complying with the requirements for data protection.

As target setting is an integral part of the Primary Tracker, it allows quicker, more accurate, targets to be set for the DCSF return in Y5.

Through an authority wide implementation of a universal system, schools in Middlesbrough have enjoyed more flexible support from the LA as the development and support team understands how the system works, where data is stored and in what format, and how to get the best from the system. It also ensures a rapid response to any data requests or requests for system enhancements or new developments.

One of the biggest benefits, however, has to be in Succession Planning. In a number of establishments, the assessment and tracking system is in the hands (or minds) of one person. Should that person leave, then the entire process leaves with them, leaving the school to start again. Using the Primary Tracker ensures that there are a number of people involved in the process and no single member of staff holds the key knowledge in a school.

The Primary Tracker already has a proven track record in over fifty schools for over two years and has been described by Ofsted many time s as providing a robust tracking system for any group of pupils.

Enhanced Support

As part of a schools ‘buy back’ Service Level Agreement, the Local Authority provides a range of annual data analysis and telephone help support with the Performance Suite in SIMS.

Since the implementation of the Primary Tracker in Middlesbrough, we have also offered an enhanced level of support which provides schools with a ‘School Based Data Technician’.

This technician, deployed for one half day per week per school, supports the school in the use of the system and undertakes the data analysis role for classroom teachers and the senior leadership team in schools.

It is this enhanced support, combined with the authority developed system, that has evidenced the greatest impact on primary schools in Middlesbrough.

An analysis of the impact of using The Primary Tracker in schools in Middlesbrough

Quantitative Analysis

The first of the School Based Data Technicians were employed in September 2006 and, following an induction process, were deployed into 16 primary schools around December 2006.

The table and charts below show the initial impact this support had on the threshold levels of pupils in Middlesbrough compared with the national figures.

Note: the expected level of attainment at the end of the primary phase (Key Stage 2) is level 4. The higher level is level 5. The measure within schools, LA’s and nationally is the ‘percentage of pupils’ achieving this level.

The table shows that in Middlesbrough between 2004 and 2005, the overall improvement in the percentage of pupils achieving level 4 in English was 2.7%. By 2006, the table shows a reduction in overall achievement. In the first year following the introduction of the Primary Tracker, the figure rose by 3.9%. This was against a backdrop of marginal improvement in the national picture.

A similar picture is evident in mathematics where, the table shows that in Middlesbrough between 2004 and 2005, the overall change in the percentage of pupils achieving level 4 was -1.5%. By 2006, the table shows an improvement in overall achievement, regaining the lost ground. In the first year following the introduction of the Primary Tracker, the figure rose by 3.8%. Again, this was against a backdrop of marginal improvement in the national picture.

In terms of science, the table shows that in Middlesbrough between 2004 and 2005, the overall change in the percentage of pupils achieving level 4 was -1.9% with a marginal improvement in 2006. This, again, improvement following the introduction of the Primary Tracker, and the figure rose by 2% against a backdrop of marginal improvement in the national picture.

The table and charts also show the percentage of pupils achieving level 5 in English, mathematics and science, locally compared with the national arena. Whilst the same improvements are not so evident, it is worth noting that Middlesbrough has mirrored the national picture in English and mathematics, but has closed the gap in terms of science, and 2007 showed a local picture higher than that of pupils nationally.

Whilst the dramatic changes noted in year one have not been evidenced in 2008, the improved picture has been maintained.

Further analysis shows that in 2006, prior to implementation, the average percentage level 4 achievement of the non-supported schools was 76.2% compared with those schools in phase 1 implementation whose average achievement was 73.7%.

Following the first phase implementation, the non-supported schools had raised the average achievement by 1.8% to 78% whilst the supported schools had shown an 8.8% improvement to 82.5%.

A similar picture emerges in mathematics where the non-supported schools showed a rise from 74.7% to 75.9% (1.2% increase), and the first phase supported schools went from 71.0% to 79.7% (8.7% increase).

Science shows a similar picture but to a lesser extent with the non supported schools moving from 84.8% in 2006 to 86.7% in 2007 (1.9% increase), with the first phase supported schools going from 83.2% in 2006 to 87.2% in 2007 (4.0% increase).

It is worth noting that, on average, the schools that chose to be early adopters appeared to have the greatest need.

Table 1: Key Stage 2 attainment over time – a comparison of Middlesbrough figures with those nationally

	 
	 
	 
	Number on Roll
	Attainment
	Improvement

	 
	 
	 
	2004 NOR
	2005 NOR
	2006 NOR
	2007 NOR
	2008 NOR
	2004
	2005
	2006
	2007
	2008
	2005
	2006
	2007
	2008
	2006 to 2008

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	L4+
	English
	LA Results
	1865
	1795
	1811
	1714
	1685
	72.6
	75.3
	74.4
	78.3
	79.1
	2.7 
	-0.9 
	3.9 
	0.8 
	4.7 

	
	
	National Results
	 
	 
	 
	 
	 
	78.0
	79.0
	79.0
	80.0
	81.0
	1.0 
	0.0 
	1.0 
	1.0 
	2.0 

	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	Maths
	LA Results
	1865
	1795
	1811
	1714
	1687
	72.1
	70.6
	72.4
	76.2
	75.8
	-1.5 
	1.8 
	3.8 
	-0.4 
	3.4 

	
	
	National Results
	 
	 
	 
	 
	 
	74.0
	75.0
	76.0
	77.0
	78.0
	1.0 
	1.0 
	1.0 
	1.0 
	2.0 

	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	Science
	LA Results
	1865
	1795
	1811
	1714
	1688
	84.7
	82.8
	83.6
	85.6
	87.3
	-1.9 
	0.8 
	2.0 
	1.7 
	3.7 

	
	
	National Results
	 
	 
	 
	 
	 
	86.0
	86.0
	87.0
	88.0
	88.0
	0.0 
	1.0 
	1.0 
	0.0 
	1.0 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	L5+
	English
	LA Results
	1865
	1795
	1811
	1714
	1685
	21.9
	25.7
	25.2
	28.3
	24.1
	3.8 
	-0.5 
	3.1 
	-4.2 
	-1.1 

	
	
	National Results
	 
	 
	 
	 
	 
	27.0
	27.0
	32.0
	33.0
	29.0
	0.0 
	5.0 
	1.0 
	-4.0 
	-3.0 

	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	Maths
	LA Results
	1865
	1795
	1811
	1714
	1687
	24.8
	27.2
	27.9
	30.0
	27.6
	2.4 
	0.7 
	2.1 
	-2.4 
	-0.3 

	
	
	National Results
	 
	 
	 
	 
	 
	31.0
	31.0
	33.0
	33.0
	31.0
	0.0 
	2.0 
	0.0 
	-2.0 
	-2.0 

	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	Science
	LA Results
	1865
	1795
	1811
	1714
	1688
	42.0
	42.4
	40.5
	46.9
	43.4
	0.4 
	-1.9 
	6.4 
	-3.5 
	2.9 

	
	
	National Results
	 

 

 

 

 
	42.0
	47.0
	46.0
	46.0
	44.0
	5.0 
	-1.0 
	0.0 
	-2.0 
	-2.0 


Chart 1: Selected charts showing the Key Stage 2 threshold levels over time - a comparison of Middlesbrough figures with those nationally
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Qualitative Analysis

A survey was prepared to gain an insight into how the schools with enhanced support, the provision of a School Based Data Technician, used and viewed the service provided.

A simple spreadsheet style document was sent to the 28 mainstream schools currently supported by the scheme. There were 18 returns, a 65% return.

The questionnaire, outlined below, will form part of a feedback report to Senior Management Team outlining the impact of the service on data provision and analysis in Middlesbrough.

The questionnaire and findings are outlined below.

Whilst each school was asked to identify themselves, through a ‘pull-down-menu’, these results have been aggregated for the purpose of this report.

Question 1: Has the scheme met your expectations (Sliding scale from 0 to 100)
Range:

from 50% to 100%. 13 schools returned 100%

Average:
95.61%

Question 2: Of the following elements, which have you used your School Based Data Technician for, and how satisfied are you with the service? (Where 1 is ‘Not all Satisfied’ and 5 is ‘Completely Satisfied’)

	
	Used (%)
	1 (%)
	2 (%)
	3 (%)
	4 (%)
	5 (%)
	3+ (%)
	Ave Pts

	Data Entry
	100
	
	
	
	
	100
	100
	5.00

	Export or reporting of data
	100
	
	
	
	
	100
	100
	5.00

	Analysis of data
	94
	
	
	
	12
	88
	100
	4.88

	
	
	
	
	
	
	
	
	

	Statutory returns
	100
	
	
	
	5
	95
	100
	4.94

	Tracking system
	100
	
	5
	
	15
	80
	95
	4.67

	
	
	
	
	
	
	
	
	

	Improving your use of the system
	83
	
	
	20
	20
	60
	100
	4.4

	Training and support
	56
	
	10
	10
	20
	60
	90
	4.3

	Roll out of the system to 'non-admin' PC's
	17
	66
	
	
	
	33
	33
	2.33

	
	
	
	
	
	
	
	
	

	Attendance Module
	22
	
	
	
	
	100
	100
	5

	Perspectives
	11
	50
	
	
	
	50
	50
	3

	Raise Online
	39
	14
	
	
	
	86
	86
	4.57

	Other - Please Specify
	17
	
	
	
	
	100
	100
	5


Question 3: Are you looking to extend your use of the School Based Data Technician beyond the current contract term?

Yes
100%

No


Question 4: Would you recommend the scheme to your primary colleagues?

Yes
94%

No
6%

Question 5: Overall, how would you rate the scheme in terms of satisfaction and value for money? (Sliding scale from 0 to 100)
Range:

from 50% to 100%. 12 Schools returned 100%

Average:
94.44%

Question 6: Do you have any comments, suggestions or concerns? Do you have any improvements or enhancements to the Primary Tracker system?

Comments received included the following.

The key element is consistency, and our SBDT knowing us, and what is required. 

The one area that I, along with some colleagues, would still like to see is the tracker able to operate with points rather than grades.

I am very well pleased with the service we have received but I can now see other ways that we can use our tech. In the future more use of APScores would be helpful.

Just to say thank you for all the hard work.

I would like to say a huge thank you to XXX for all of his hard work this year - he really has been a life saver! He is incredibly diligent, will always get back to you regarding any queries, helps in reminding me of any forthcoming dates for LA data and liaises well with me regarding all aspects of data collection / use. He has also been prepared to work where we can find him a computer some weeks and in a busy school environment this sort of collegiate approach is invaluable. In addition, xxx will offer helpful advice pertaining to scheduling of data collection. He takes real pride in his work and I sincerely hope we can continue working together next year. Once again, many thanks. As regards to any improvements, I personally would love to be able to have the average point scores for each cohort in addition to the data already given. I would particularly like to have termly updates of APS with regards to boys/girls achievement, cohort APS in comparison to last half term, last years parallel (eg what Y3 in Autumn term 2009 got compared to what Y3 in Autumn 2008 got) and the differential to the national expectations.

XXX is learning to understand Raise on Line but needs further training, he is developing confidence in interacting with people but this still has some way to go. Due to pupil mobility and the unique nature of our school it is difficult to use Data effectively to identify trends etc, it is an expensive service and were funds to reduce it would be the first one we would axe. It could still be that we are not using him to his full potential but as I said at the last MISE meeting I would be very keen to hear what I am missing out on!

No suggestions to make for improvement - the system works well

Not so much a concern as a request that the new APP lower, secure and higher levels be somehow related to Average points scores in any new tracker.

It would be useful to share the ways other schools are making use of Technician Time for in house initiatives - sharing good practice. It would also be useful if the Technician completed a very brief working journal which they left in school to outline the work completed each week and maybe give deadline dates for the schools to ensure they have the data ready. This has been done effectively by word of mouth but a written record provides good evidence.

Suggestions for our school: SMT to spend time with XXX to explain some of the reports, look at how data is being used – is it the best use of data?

Can staff get access to the tracking in classrooms to use as a working document?

Is there a way of tracking Numeracy / Literacy Framework progress?

Reflections, next steps and future developments

The project has enabled me to develop and enhance existing skills and knowledge in a number of fields. The ‘problem solving’ and ‘interpretation of specification’ elements of the work have contributed to a greater understanding of the mechanisms needed to convert highly complex theoretical concepts to practical operations.

Working with classroom based partners, interpreting national initiatives, has helped me to broaden my understanding of school practice in an institutional and national forum. This has allowed me to consider employing a broader range of analytical skills to the data for the benefit of all pupils in Middlesbrough. The data analysis output from my team now provides a clearer operational and strategic focus in schools and in the authority which in turn supports financial, curriculum and resource planning.

The practical products have assisted in providing a broader range of data that allows a greater breadth and depth of analysis to be undertaken, providing schools and the authority with a greater understanding of the complex issues that are a barrier to learning in Middlesbrough.

The implementation process has given me a better understanding of managing large projects and this has been utilised throughout the ongoing development of a Pupil Tracker for Secondary Schools.

A number of neighbouring authorities have expressed an interest in procuring the system, and the lessons learned from the project have been put to good use throughout the implementation of the pilot phase in another council.

Similarly, I have been approached by other local services, such as Sure Start that use a Management Information System similar to SIMS to create a tracking system in order to evaluate the impact of Early Years Services on children aged 0 to 5. The development of the Primary Tracker has given me a strategic overview of how these tracking systems may develop and this will speed up the planning and implementation process.

Following the success of the Primary Tracker, I have been asked to work more closely with the 14 to 19 agenda team, throughout the disaggregation of LSC staff to the authority, ensuring that our data systems satisfy the new requirements placed upon the authority.

Following a meeting with a number of delegates from The University of Teesside, I have been asked to apply to study towards a PhD, looking at the definitions of deprivation in terms of the barriers to education and evaluating whether the services provided to students and their families are helping to break down these barriers.  

Interpretations of the qualitative analysis have suggested a direction for future steps.

There appears to be some issues around the School Based Data Technicians taking over the school attainment system rather than supporting them in its use, as evidenced by the third section in the second question. This was an initial concern throughout the implementation of the scheme, and we need to take steps to address the situation.

From September, the focus of the support team will change as we employ a support officer to provide off-site training sessions on the modules, the tracker and the use and interpretation of data. This will provide schools with a generic support function as well as a series of customised training sessions delivered throughout the academic year.

We have successfully bid for a project entitled ‘SIMS in the classroom’ which will provide every primary teacher the opportunity to access tracking data, information and analysis on the pupils in their class. We are working towards an ‘anytime, anywhere’ approach to data access.

We are also looking to provide a user’s guide to national data sources, such as Raise Online, briefly outlining and interpreting available information.

The qualitative analysis also strengthened the purpose for a further development to manage the ‘Assessing Pupil Progress’ (APP) initiative, which is currently being piloted in a number of schools in Middlesbrough.

The best practice gained over the last few years in developing the tracker through a number of incarnations has allowed for a smoother production of a secondary tracker following pupils through to Key Stage 3. 

The modular nature of Key Stage 4 combined with the introduction of National Diplomas, the transfer of responsibilities from the Learning and Skills Council (LSC) to LA’s and the transfer of all Children’s Services into a trust status over the coming years will continue to provide challenges in the short term and beyond.
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Appendix 1: Log Frame - Design and implement a Local Authority developed primary age pupil tracking system




	SUMMARY
	OBJECTIVE INDICATORS
	MEANS OF VERIFICATION
	ASSUMPTION/RISKS

	GOAL

To improve pupil attainment and achievement in primary schools in Middlesbrough
	Overall LA percentage of pupil attainment at key stage 2 improves in all subjects within two years

All participating schools achieve higher than minimum national threshold levels within two years
	DCSF Published Performance Tables

The National Strategies category of concern

Local authority statistics systems
	Pupil attainment in Middlesbrough has not peaked

That intelligent use of pupil-level data will improve overall attainment levels

	PURPOSE

To design and implement a universal primary age pupil tracker in every primary school in Middlesbrough.
	Implementation of full tracker at Senior Leadership Team level in all subjects in 80% of schools in year 1, 100% in year 2

Implementation of full tracker at Classroom level in all subjects in 10% of classrooms in year 1, 50% in year 2, 80% in year 3, 1005 in year 4
	Head Teacher feedback forms
	That all primary schools need or would welcome a LA produced pupil tracking system

That the primary school MIS infrastructure remains unchanged for the foreseeable future

	OUTPUTS

An interactive series of templates and reports

User guides

Support team


	Production of tracking templates for reading, writing, maths and science

Production of pupil (cohort) broadsheets for pupil review

Individual and group reports for each subject

Production of electronic user guide

Highly skilled support team and help desk infrastructure
	SIMS development database

School SIMS systems – remote server access for system use verification
	The current technology allows the production of a tracking system to meet user requirements

	ACTIVITIES

Establish a development team

Compile list of specifications

Agree input and output factors

Refine and agree specification with wider audience

Design and test templates and reports

Pilot initial templates

Review and refine

Establish support structure

Compile additional outputs and reports

Launch offer to non-pilot schools

Review and refine

Upskill support team
	Representative cross-section development team established

Fully agreed specification plan drawn up

Templates created to specification

Established pilot schools tracker evaluation report

Enhanced templates produced

Series of in-house training courses delivered for key support staff

Product launch event


	Development team minutes

Specification available on intranet

Training course literature and delivery dates

Product launch literature and feedback forms
	That schools wish to participate

That a ‘one-size-fits-all’ specification is achievable

That the development team has sufficient knowledge and/or experience to contribute to the specification

That funding is available

That sufficient skills and capacity are available to undertake this volume of new work

That sufficient capacity is available to implement within specified timescales

That sufficient capacity is available to support ongoing usage

That sufficient capacity is available to support ongoing developments
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